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Locate our Tools 

 
http://tinyurl.com/EACXUDL  

http://tinyurl.com/EACXUDL
http://tinyurl.com/EACXUDL


Objectives   

• What is Universal Design for Learning 
(UDL) 

• Why to consider UDL 
• How to get started with UDL  

@Jwill_EdNW  

Presenter
Presentation Notes
There are a multitude of educational practices, interventions, and roles you may be asked to take. What will be presented today techniques that I would highlight if pushed to pick things I would do if I couldn’t do anything else. 

Practices presented will be High Impact, Adaptable to many situations, functional across situations, and useful to you regardless







Universal Design is 
EVERYWHERE 

Presenter
Presentation Notes
Equitable use--The design is useful and marketable to people with diverse abilities.�Curb cuts

Flexibility of use----The design accommodates a wide range of individual preferences and abilities.� Tools that can be used by both left- and right-handed people

Simple and intuitive----Use of the design is easy to understand, regardless of the user’s experience, knowledge, language skills, or current concentration level. Universal symbols



What UDL Is Not  

Presenter
Presentation Notes
UDL is not just for persons with disabilities. 



UDL  

A framework for understanding how to 
create curricula that meets the needs of all 
learners from the start that 

 Is flexible  Reduces barriers  

Presenter
Presentation Notes
Not a program 

The term UNIVERSAL DESIGN FOR LEARNING means a scientifically valid framework for guiding educational practice that:
(A) provides flexibility in the ways information is presented, in the ways students respond or demonstrate knowledge and skills, and in the ways students are engaged; and
(B) reduces barriers in instruction, provides appropriate accommodations, supports, and challenges, and maintains high achievement expectations for all students, including students with disabilities and students who are limited English proficient.




Overall Goal: UDL in Education 

Not to simply master content, but  
to master the learning process  



Learners  

Novice Learners   Expert Learners  
 
 Who:  

– Want to learn 
– Know how to learn 
– Prepared for a lifetime of learning  

Presenter
Presentation Notes
Education should help turn novice learners into expert learners—individuals who want to learn, who know how to learn strategically, and who, in their own highly individual and flexible ways, are well prepared for a lifetime of learning. Universal Design for Learning (UDL) helps educators meet this goal by providing a framework for understanding how to create curricula that meets the needs of all learners from the start.



Expert Learner  

• Resourceful, knowledgeable  
• Strategic, goal-directed learners  
• Purposeful, motivated learners  

Presenter
Presentation Notes
Resourceful, knowledgeable learners. Expert learners bring considerable prior knowledge to new learning, and activate that prior knowledge to identify, organize, prioritize, and assimilate new information; they recognize the tools and resources that would help them find, structure, and remember new information; they know how to transform new information into meaningful and useable knowledge.
 
Strategic, goal-directed learners. Expert learners formulate plans for learning; they devise effective strategies and tactics to optimize learning; they organize resources and tools to facilitate learning; they monitor their progress; they recognize their own strengths and weaknesses as learners; they abandon plans and strategies that are ineffective. 
 
Purposeful, motivated learners. Expert learners are eager for new learning and are motivated by the mastery of learning itself; they are goal-directed in their learning; they know how to set challenging learning goals for themselves, and know how to sustain the effort and resilience that reaching those goals will require; they can monitor and regulate emotional reactions that would be impediments or distractions to their successful learning. 




Example of UDL in Federal Law: 
ESSA 
Title I, Part A, Sec. 1111(b)(2)(D)(i)(IV) – Alternate assessment aligned with 
alternate academic achievement standards (p. 62): 

"describes in the State plan the steps the State has taken to incorporate 
universal design for learning, to the extent feasible, in alternate 
assessments" 

Title II, Sec. 2221(b)(1)(J) – Literacy Education for All, Results for the 
Nation – Definition of Comprehensive Literacy Instruction (p. 363): 

"The term 'comprehensive literacy instruction' means instruction that –  
(J) incorporates the principles of universal design for learning" 

Title IV, Sec. 4104(b)(3)(C)(i)(II) – Student Support and Academic 
Enrichment Grants – State Activities (State Use of Funds) (p. 463): 

‘‘(II) use technology, consistent with the principles of universal design for 
learning, to support the learning needs of all students, including children with 
disabilities and English learners" 

 



Three Principles of UDL  

• Principle I: Provide Multiple Means of 
Representation (the “what”) 

• Principle II: Provide Multiple Means of 
Action and Expression (the “how”) 

• Principle III: Provide Multiple Means of 
Engagement (the “why”)  



IMPORTANT  

• Good instruction is effective 

• No evidence to support 
 learning styles  
 

 

Presenter
Presentation Notes
Multiple representations aid in learning for all. We all have learning preferences that we may be more cognizant of, but we do not learn better one way vs. another. There is not such thing as “learning styles”. 



UDL Guidelines 
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Provide multiple means of: 

I. Representation II. Action & 
Expression  III. Engagement  

1. Perception 4. Physical Action 7. Recruiting Interest 

2. Language & 
Symbols 

5. Expressive Skills & 
Fluency 

8. Sustaining Effort & 
Persistence 

3. Comprehension 6. Executive 
Functions 9. Self-regulation 

See full version at http://www.udlcenter.org/sites/udlcenter.org/files/guidelines.pdf  

http://www.udlcenter.org/sites/udlcenter.org/files/guidelines.pdf


Principle I: Provide Multiple 
Means of Representation 
• Provide options for perception 
• Provide options for language and symbols 
• Provide options for comprehension 

Presenter
Presentation Notes
1. Provide options for perception: options that customize the display of information, options that provide alternatives for auditory information, options that provide alternatives for visual information.

2. Provide options for language and symbols: options that define vocabulary and symbols, options that clarify syntax and structure, options for decoding text or mathematical notation, options that promote cross-linguistic understanding, options that illustrate key concepts non-linguistically.

3. Provide options for comprehension: options that provide or activate background knowledge; options that highlight critical features, big ideas, and relationships; options that guide information processing; options that support memory and transfer.




Principle II: Provide Multiple 
Means of Action and Expression 
• Provide options for physical action 
• Provide options for expressive skills and 

fluency 
• Provide options for executive functions  

Presenter
Presentation Notes
Provide options for physical action: options in the mode of physical response, options in the means of navigation, options for accessing tools and assistive technologies.
 Provide options for expressive skills and fluency: options in the media for communication, options in the tools for composition and problem solving, options in the scaffolds for practice and performance.
Provide options for executive functions: options that guide effective goal-setting, options that support planning and strategy development, options that facilitate managing information and resources, options that enhance capacity for monitoring progress




Principle III: Provide Multiple 
Means of Engagement 
• Provide options for recruiting interest 
• Provide options for sustaining effort and 

persistence 
• Provide options for self-regulations  

Presenter
Presentation Notes
Provide options for recruiting interest: options that increase individual choice and autonomy; options that enhance relevance, value, and authenticity; options that reduce threats and distractions.
Provide options for sustaining effort and persistence: options that heighten salience of goals and objectives, options that vary levels of challenge and support, options that foster collaboration and communication, options that increase mastery-oriented feedback.
Provide options for self-regulation: options that guide personal goal-setting and expectations, options that scaffold coping skills and strategies, options that develop self-assessment and reflection




UDL Principles: Handout 1 

 



Curriculum 

The means and materials related in aiding 
students achieve educational outcomes  

Presenter
Presentation Notes
UDL is no a curriculla 



Curriculum Limitations  

• Limited in WHO they can teach (shoot for 
the middle) 
– Gifted 
– Special education 
– Language learners 

• Limited in WHAT they teach 
– Teach content NOT 
– Skills necessary for learning  

 
 

Presenter
Presentation Notes
Curricula are disabled in WHO they can teach. 
Curricula are often not conceived, designed, or validated for use with the diverse populations of learners who actually populate our classrooms. Learners “in the margins”—those who are gifted and talented, those with special needs or disabilities, those who are English language learners, etc.—often bear the brunt of curricula devised for the fictional “average”, because such curricula do not account for learner variability. 

Curricula are disabled in WHAT they can teach. 
Curricula are often designed to deliver or assess information, or content, without consideration of the development of learning strategies - skills learners need to comprehend, evaluate, synthesize, and transform information into usable knowledge. Mainstream curricula remain largely constructed around print-based media, which are good at delivering narrative and expository content. However, they are not ideal for information that requires an understanding of dynamic processes and relationships, computations, or procedures. 




Curriculum Limitations  

• Limited in HOW they teach 
– Do not differentiate or include critical feature 

of pedagogy: 
• Provide relevant background knowledge 
• Relate to previous skills 
• Actively model successful skills/strategies 
• Scaffolds  

Presenter
Presentation Notes
Curricula often provide for very limited instructional options. Not only are they typically ill-equipped to differentiate instruction for differing learners, or even for the same learner at different levels of understanding, but they are disabled by their inability to provide many of the key elements of evidence-based pedagogy, such as the ability to highlight critical features or big ideas, the ability to provide relevant background knowledge as needed, the ability to relate current skills to previous skills, the ability to actively model successful skills and strategies, the ability to monitor progress dynamically, the ability to offer graduated scaffolding, among others. Most current curricula are typically much better at presenting information than teaching.




Steps To Get Started  

• Have a clear goal 
• Design using the principle of 

representation 
• Design using the principle of action and 

expression 
• Design using the principle of engagement 

 

 



Getting Started With UDL 



Write a Clear Goal  

The students will read the textbook chapter 
about ancient Egypt and write in cursive a 
500-word report about the effectiveness of 
the Egyptian government. 

1. Do representation barriers exist? 
2. Are there barriers to action and 

expression?  
3. How could you revise the goal?  

Presenter
Presentation Notes
Representation barriers: Printed text
Some students with certain visual impairments and certain physical disabilities may have difficulty accessing information.
Some students may struggle with decoding text.
Action and Expression barriers: Writing a 500-word report
Some students may have difficulty with cursive handwriting.
Some students may not be able to effectively organize their thoughts and put them on paper to create a report of this length.




Open Response Sheet  

• H2_Universal Design for Learning EAC 
Region X 

• Located in Google Drive Folder 
http://tinyurl.com/EACXUDL  

http://tinyurl.com/EACXUDL


How Would You Revise?  

The students will learn about and present 
information about the effectiveness of the 
Egyptian government  

 

Presenter
Presentation Notes
Doesn’t say how they will learn or how they will present just that they will? 



We are emotional beings. 
Emotion drives 
everything! 

– How will you hook 
students? 

– How will you ensure 
students are aware of 
their expectations? 

– How will you monitor 
and provide feedback? 

Principle of Engagement  

 



Principle of Engagement  

Presenter
Presentation Notes
Apply this thinking to your lesson goals and how you explain skills concepts you want students to learn. 



Engagement 

Presenter
Presentation Notes
This doesn’t cut it



Principle of Representation 
Traditional Materials Potential Barriers UDL Solutions 

Textbook chapter • See 
• Decode and comprehend 

written text 
• Process visual 

information 

• Digital text 
• Can manipulate 
• Text-to-speech 

 

Lectures • Hear 
• Identify key points 
• Process aural 

information 
• Be physically or 

cognitively able to take 
notes 

• Slides 
• Organized outlines  

Presenter
Presentation Notes
During instruction be cognizant to present concepts with multiple representations 



Principle of Action and 
Expression 
• Executive functions  

• Ensure all students have an equal 
opportunity to demonstrate their learning  

• Rubrics clearly define 
expectations 

Presenter
Presentation Notes
This principle also recognizes that students need guidance in understanding how to set goals, strategize and plan, manage information, and monitor their progress, all of which are known as executive functions.


Rubrics can be helpful tool for students and teachers when a variety of assessment choices are offered. A well written rubric clearly defines expectations around content and the appropriate use of the tools made available for the assignment.
Teachers who use rubrics find it helpful to review the rubric with students at the beginning of each class or at different times during the lesson. This practice ensures students understand what they are being asked to do. The rubric becomes a scoring
tool and a great way to offer specific and helpful feedback to the students.



1. Does the lesson goal 
identify what skill or 
concept students will 
learn but leaves out how 
they will learn it? 

2. How do I ensure I 
reference or have my 
students reference the 
goal at the beginning, 
during, and end of the 
lesson? 

3. How will I differentially 
represent the topic or 
concept to my students? 

4. How will students 
demonstrate their 
knowledge of the 
concept or skill? 
 

Reflection Questions 



• Reach and engage a maximum number of 
learners 

• Recognize students are different 
• Be flexible and customizable 
• Use multiple modes of presenting content, 

engaging students, and assessing 
comprehension  

UDL in Sum 

 



 
HTTP://GOO.GL/FORMS/438OFUQMNK  

Feedback  

http://goo.gl/forms/438ofUQMNK
http://goo.gl/forms/438ofUQMNK


Thank You  

Further Assistance 
 

http://educationnorthwest.org/equity-
assistance-center/request-assistance  

http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance
http://educationnorthwest.org/equity-assistance-center/request-assistance


Jacob Williams, Ph.D.  
 Jacob.williams@educationnorthwest.org  
 

educationnorthwest.org  
 
 

mailto:Jacob.williams@educationnorthwest.org


Resources  

• CAST: http://cast.org  
• National Center on Universal Design for 

Learning: http://udlcenter.org  
• The IRIS Center. (2009). Universal design 

for learning: Creating a learning 
environment that challenges and engages 
all students. Retrieved 
from http://iris.peabody.vanderbilt.edu/udl/ 

http://cast.org/
http://udlcenter.org/
http://iris.peabody.vanderbilt.edu/udl/
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