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Presenter
Presentation Notes
Last week we discussed pre-reading tasks that create a bridge from our students’ cultural, social, familial, and linguistic experience to our classrooms. This is especially effective for supporting EL students as they negotiate new content – here, we emphasize student schema as a door into new ideas.

Today, we will take a look – about 45 minutes or so – at a frame work for developing autonomy in grade-appropriate texts. Last week we discussed scaffolds as temporary supports as students apprentice in the language, analytical practices, and content of each of their subjects. This frame shapes the way we think about disciplinary literacy, which as a concept is central to the CCSS, but we lack a sense of HOW to actually do this. One great way to see this in motion is to read ELLs and the New Standards, which provides several vignettes that illustrate the shifts in teaching and learning that best support EL students in developing the language, literacy, and conceptual understandings they need for school success. 

This session builds upon the ideas presented last week, but can also stand on its own, as we will reviews some of the key themes discussed in our initial session. This webinar focuses on building autonomy in grade appropriate texts through intentional, mindful scaffolding. Not all scaffolds are the equal – we must be careful to not over scaffold or under scaffold – the notion of “just right support” is important to bear in mind as we proceed.

Fundamentally, we want to urge our students to critical, discerning, and analytical readers… through the use of prompting, frames, and scaffolds we will discuss how to build autonomy in grade level, discipline specific text. 



Region X Equity Assistance Center 
(EAC) helps K–12 public schools and 
their communities incorporate 
educational equity into policies, 
procedures, and practices to ensure 
that all students receive what they 
need to succeed academically. 

The land and water area in Region X 
covers 16.1 million square miles or 
approximately 10% of the earth’s total 
surface, including 9 time zones, 5 U.S. 
states, 2 U.S. territories, 1 commonwealth, 
2 republics, 4 federated states. 
 

Welcome and Background 



Reflect 



Reflecting… 

How do you support your English learner 
students as they negotiate grade 
appropriate text? 

Presenter
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Comment bar



Supporting our Students in 
Complex Text 

What makes this text 
complex? 
 
What would you do to 
support your EL 
students as they 
negotiate this text? 

Quammen, D. (2010, November). Great Migrations. National Geographic, 
http://ngm.nationalgeographic.com/2010/11/great-migrations/quammen-text  
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Presentation Notes
Comments…

http://ngm.nationalgeographic.com/2010/11/great-migrations/quammen-text


Lexile 750 
Word Count 94 
Mean Sentence 

Length 10.4 

Presenter
Presentation Notes
Even thought the text is technically a 750 Lexile – 4/5 grade level, what might make it complex for your students?



Engage 



Text Complexity 

National Governors Association Center for Best Practices & Council of Chief 
State School Officers. (2010). Common Core State Standards for English 
language arts and literacy in history/social studies, science, and technical 
subjects. Washington, DC: Authors. Appendix A. (P.4) 

Qualitative dimensions 
• levels of meaning (figurative, 

literal),  
• text structure (cause/effect, 

sequencing),  
• knowledge demand 

Quantitative dimensions 
• Word length/frequency 
• Sentence length  
• Text cohesion 
• Best measured by software 

Reader and Task 
• Reader-dependent variables 
• Motivation, knowledge, experiences 
• Purpose and task complexity 

Presenter
Presentation Notes
A Three-Part Model for Measuring Text Complexity
As signaled by the graphic at right, the Standards’ model of
text complexity consists of three equally important parts.

(1) Qualitative dimensions of text complexity. In the Standards,
qualitative dimensions and qualitative factors refer
to those aspects of text complexity best measured or only
measurable by an attentive human reader, such as levels of
meaning or purpose; structure; language conventionality and
clarity; and knowledge demands.

(2) Quantitative dimensions of text complexity. The terms
quantitative dimensions and quantitative factors refer to
those aspects of text complexity, such as word length or frequency,
sentence length, and text cohesion, that are difficult
if not impossible for a human reader to evaluate efficiently,
especially in long texts, and are thus today typically measured
by computer software.

(3) Reader and task considerations. While the prior two
elements of the model focus on the inherent complexity of
text, variables specific to particular readers (such as motivation,
knowledge, and experiences) and to particular tasks
(such as purpose and the complexity of the task assigned
and the questions posed) must also be considered when determining whether a text is appropriate for a given student.
Such assessments are best made by teachers employing their professional judgment, experience, and knowledge
of their students and the subject.



Problematizing ELD in an Era of 
New Standards 

Shared responsibility for disciplinary literacy 
 
The Standards insist that instruction in reading, 
writing, speaking, listening, and language be a 
shared responsibility within the school. The K–5 
standards include expectations for reading, writing, 
speaking, listening, and language applicable to a 
range of subjects, including but not limited to ELA.  

Common Core State Standards. (2013) Washington, DC: Authors. ELA: National 
Governors Association Center for Best Practices and Council of Chief State School 
Officers. (P.4) 

Presenter
Presentation Notes
Part of the motivation behind the interdisciplinary approach to literacy promulgated by the Standards is extensive research establishing the need for college and career ready students to be proficient in reading complex informational text independently in a variety of content areas

http://www.corestandards.org/wp-content/uploads/ELA_Standards.pdf


Presenter
Presentation Notes
The ELP Standards were born from this correspondence

What are the hi leverage practices our students do throughout the day?

A question for reflection
are your students developing language through these practices in their ELD time?
are your students getting the support they need throughout the school day in these practices?



Problematizing ELD in an Era of 
New Standards 

Our Shift 
• … second language development is 

seen largely as the responsibility of 
the ESL/ELD teacher, while content 
development as that of the subject 
area teacher.  

• Given the new [content] standards’ 
explicitness in how language must be
used to enact disciplinary knowledge
and skills, such a strict division of 
labor is no longer viable.  

 
 

Implications 
• Content area teachers must 

understand and leverage the 
language and literacy practices 
found in science, mathematics, 
history/social studies, and 
language arts to enhance students’ 
engagement with rich content and  
fuel their academic performance.   

• ESL/ELD teachers must cultivate a 
deeper knowledge of the 
disciplinary language that ELL 
students need and help their 
students to grow in using it 

Council of Chief State School Officers. (2014). English Language Proficiency (ELP) 
Standards with correspondences to K–12 practices and Common Core State Standards. 
Retrieved from Oregon Department of Education website: 
http://www.ode.state.or.us/opportunities/grants/nclb/title_iii/final-4_30-elpa21-standards. 

http://www.ode.state.or.us/opportunities/grants/nclb/title_iii/final-4_30-elpa21-standards.pdf
http://www.ode.state.or.us/opportunities/grants/nclb/title_iii/final-4_30-elpa21-standards.pdf


Seeing Language acquisition as an 
individual process  

Understanding it as a social process of 
apprenticeship  

Conceptualizing language in terms of 
structures or functions 

Understanding language as action 

Seeing language acquisition as a linear 
and progressive process aimed at 
accuracy, fluency, and complexity  

Understanding that acquisition occurs in 
nonlinear and complex ways 

Emphasizing discrete structural features of 
languages 

Showing how language is purposeful and 
patterned  

 

Using lessons focused on individual ideas 
or texts 

Using clusters of lessons centered on 
texts that are interconnected by purpose or 

by theme 
 

Heritage, M., Walqui, A., Linquanti, R. (2015) English Language Learners and the 
New Standards. Cambridge. Harvard Education Press.(Pg. 24) 

Shifts 



Engaging in activities that preteach 
content 

Engaging in activities that scaffold 
students’ development and autonomy as 

learners  

Establishing separate objectives for 
language and content learning 

Establishing objectives that integrate 
language and content learning 

 

Using simple or simplified texts Using complex, amplified texts 
 

Teaching traditional grammar Teaching multimodal grammar 
 
 

Using tests designed by others 
 

Using formative assessment 
 
 

Heritage, M., Walqui, A., Linquanti, R. (2015) English Language Learners and the 
New Standards. Cambridge. Harvard Education Press.(Pg. 24) 

Shifts 



Refining our Focus 
Seeing Language acquisition as an Understanding it as a social process of 
individual process  apprenticeship  

Using lessons focused on individual ideas 
or texts 

Using clusters of lessons centered on 
texts that are interconnected by purpose or 

by theme 
 

Engaging in activities that preteach 
content 

Engaging in activities that scaffold 
students’ development and autonomy as 

learners  

Using simple or simplified texts Using complex, amplified texts 
 

Heritage, M., Walqui, A., Linquanti, R. (2015) English Language Learners and the 
New Standards. Cambridge. Harvard Education Press.(Pg. 24) 



Disciplinary Practices 

Disc. practices related 
to conceptual 
understanding 

Disc. practices related 
to analytical tasks 

Disciplinary language 
practices 

Valdés, G., Kibler, A., and Walqui, A. (2014, March). Changes in the expertise of 
ESL professionals: Knowledge and action in an era of new standards. Alexandria, 

VA: TESOL International Association. (P. 10) 

Lenses for Analyzing Task 
Demands 

Presenter
Presentation Notes
spend some time illustrating the common core challenge
emphasis on concepts and analytical tasks
makes assumptions about the language required

Deborah Short -- double the work

DOUBLE cognitive load -- think about your computer
--- cognition taxing
--- processing 


https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CB4QFjAAahUKEwi7_Im7kdnHAhWMlIgKHbTtAxk&url=http://www.tesol.org/docs/default-source/papers-and-briefs/professional-paper-26-march-2014.pdf?sfvrsn%3D2&usg=AFQjCNGNdzuvdKB2iM8m4R3D6u0XnQBg0A&sig2=PGeydpG898ygkYRF93ZKJQ&bvm=bv.101800829,d.cGU
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CB4QFjAAahUKEwi7_Im7kdnHAhWMlIgKHbTtAxk&url=http://www.tesol.org/docs/default-source/papers-and-briefs/professional-paper-26-march-2014.pdf?sfvrsn%3D2&usg=AFQjCNGNdzuvdKB2iM8m4R3D6u0XnQBg0A&sig2=PGeydpG898ygkYRF93ZKJQ&bvm=bv.101800829,d.cGU


Apply 



Anchor 
Text/ 

Themes 

Task 
Analysis 

Pre 
Reading 

During 
Reading 

Post 
Reading 

The Shifts in Action 



Review From our Last Session … 

 

Activities that scaffold students’ development and 
autonomy as learners  
Pre-reading Tasks  
• “Abundancy and redundancy” John Balbi, 2005 
• Weave academic and language skills within class content 

by modeling the language forms and functions they will need 
later 

• Pre-reading tasks tap schema and bridges it to new 
content 

• Prime context and vocabulary for complex text 
• Multi-modal exposure to text themes 
• Emphasize student interaction through purposeful 

discourse 



Anchor 
Text/ 

Themes 

Task 
Analysis 

Pre 
Reading 

• Activities that 
scaffold students’ 
development and 
autonomy as 
learners  

• Using complex, 
amplified texts 

During 
Reading 

 Appr enticing in Complex Text  



Classroom Snapshot 

SIFE 

Very little native 

NLA 
language literacy. 

Has missed 
significant schooling 

in home country 

Some native 
language literacy, but 

well under grade 
level. SIFE student. 

Stronger NLA skills – 
helps with transfer. 
Close to grade level 

Helps with transfer. 
Very strong skills to 

help  

(SIFE). 

Numeracy Very limited.  Limited Close to grade level. On or above grade 
level 

English 
Literacy 

Alphabet 
Basic vocabulary 

Basic vocabulary 
Simple sentence 

structure 

Sentence structure 
Basic vocabulary 

Building academic 
vocabulary 

Strong readers – 
need academic 
vocab./ vocab. 

enrichment 



Student Grouping 
• Dynamic grouping provides the flexible structure to move students between 

heterogeneous and homogenous groups.  
• In a learning community, teaching and learning are social acts. Flexible grouping 

strategies support purposeful student discourse and provide more on-task time for 
students to apprentice themselves in the content, analytical practices, and 
language of the target discipline.  



Student Grouping 

  

STATION NORTH AMERICA EUROPE ASIA 

TASK READING WITH PURPOSE READING WITH PURPOSE EXTENDED ANTICIPATORY GUIDE 

DETAILS 

• USE YOUR EXTENDED ANTICIPATORY 
GUIDE TO HELP YOU NEGOTIATE 
YOUR TEXTS. READ OUT LOUD OR 
SILENTLY WITH YOUR PARTNERS. 

• BE SURE TO DISCUSS THE TEXT 
WITH YOUR PARTNERS TO MAKE 
CONNECTIONS TO YOUR 
ANTICIPATORY GUIDE OR TO OTHER 
THEMES WE HAVE STUDIED 
PREVIOUSLY. 

• USE YOUR EXTENDED ANTICIPATORY 
GUIDE TO HELP YOU NEGOTIATE YOUR 
TEXTS. READ OUT LOUD OR SILENTLY 
WITH YOUR PARTNERS. 

• BE SURE TO DISCUSS THE TEXT WITH 
YOUR PARTNERS TO MAKE 
CONNECTIONS TO YOUR 
ANTICIPATORY GUIDE OR TO OTHER 
THEMES WE HAVE STUDIED 
PREVIOUSLY.  

• RESPOND TO THE ANTICIPATORY 
PROMPTS BASED ON YOUR OPINION! 
THEN, COLLECT TEXT EVIDENCE AS 
YOU READ WITH PURPOSE IN THE 
NEXT STATION. 

STATION SOUTH AMERICA AFRICA Australia 

TASK VOCABULARY RINGS MAP ANALYSIS Claim Writing 

DETAILS 

  
• Refer to your vocabulary list to 

complete your vocabulary cards for 
the terms from our text. Be sure to 
use your text to guide your 
vocabulary responses. 

  

• USE YOUR MAP ANALYSIS PROCESS 
(MAP) TO DRAW CONCLUSIONS FROM 
THE COLLECTION OF MAPS IN THIS 
STATION. YOU CAN USE THESE 
CONCLUSIONS TO INFORM YOUR 
CLAIMS IN THE NEXT STATION. 

• BACK TO OUR TEXTS! 
o Construct claims that respond 

to the prompt. Be sure to 
support your claims with 
reasoning based on your 
interpretation of the text, and 
support it with evidence like 
text quotes or references to 
your maps. 



Reading with Purpose 

• Questions and 
headings can serve as 
lenses for making 
meaning of new text. 

– How does the 
setting impact what 
the protagonist 
thinks and feels? 



Presenter
Presentation Notes
Classify and categorize information as students read – encourages constant engagement



Reading with Purpose 

Presenter
Presentation Notes
Classify and categorize information as students read – encourages constant engagement



Reading with Purpose 

What were the major changes during the Neolithic Revolution? 
  Causes Effects 

Creating a 
stable food 
supply 

 
  
  

  

Developing 
new jobs 

  
  
  
  

  

Beginning to 
trade 

  
  
  

  

Presenter
Presentation Notes
Classify and categorize information as students read – encourages constant engagement



Dyad Reading 

•Students alternate 
paragraphs, or 
chunks of text 

•Collaboratively 
negotiate reading 
with purpose 
prompt and during-
reading task 

•Partner voices 



Apprenticing in Complex Text  

Anchor 
Text/ 

Themes 

Task 
Analysis 

Pre 
Reading 

 

During 
Reading 

• Activities that scaffold students’ 
development and autonomy as 
learners  

• Using complex, amplified texts 

During Reading Supports 
• Annotation strategies 
• Double entry journal 
• Compare and contrast matrix
• Extended anticipatory guide 
• Cause/effect organizer 
• Setting analysis 

 

Presenter
Presentation Notes
During-reading strategies help coach analytical reading and provide scaffolded support in grade-appropriate texts. Through these activities, students practice analysis as they read with purpose - exercising the myriad skills associated with close reading. These scaffolds are especially helpful for providing evidence for writing tasks. Additionally, during-reading tasks provide formative evidence for teachers to understand how well their students are accessing their text.

https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDozZDViMjU3YzE5NzEyNzMy
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huVmxfLUwxV0tHWGc/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huY3Y4ZFhIcC1SVkU/view?usp=sharing


Extend 



The Shifts in Action ... 

Using formative assessment  
Backwards 
Design Map 
 

Cluster of lessons centered on 
texts that are interconnected by 
purpose and theme 

Activity Guide Activities that scaffold students’ 
development and autonomy as 
learners 

Using complex, amplified texts  

https://docs.google.com/spreadsheets/d/1wiq7ZXAWwwWfRQKUE8CL3KLFw3gbIxAwrAG-VK2iSMw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1wiq7ZXAWwwWfRQKUE8CL3KLFw3gbIxAwrAG-VK2iSMw/edit?usp=sharing


The Shifts in Action ... 

Understanding language as a 
social process Stations Map 

Establishing objectives that 
integrate language learning and 
content learning 

Sample lesson 

https://drive.google.com/file/d/0B_8tTJz8H1huNElxazhqejV1SlE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huaE1iLVRXTWJNRWc/view


Feedback Form 

Please share your feedback! 

https://goo.gl/SQs048  

Presenter
Presentation Notes
link UL MOOCs
link ELLs and the New Standards

https://goo.gl/SQs048


Upcoming Webinars 

• http://educationnorthwest.org/news/region-x-
equity-assistance-center-announces-spring-
webinar-series  

• Abundancy and Redundancy: Crafting 
Invitations That Weave Academic Language, 
Class Content, and Analytical Practices 
– May 26 @ 1pm PDT 
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link UL MOOCs
link ELLs and the New Standards

http://educationnorthwest.org/news/region-x-equity-assistance-center-announces-spring-webinar-series
http://educationnorthwest.org/news/region-x-equity-assistance-center-announces-spring-webinar-series
http://educationnorthwest.org/news/region-x-equity-assistance-center-announces-spring-webinar-series
https://educationnorthwest.webex.com/mw3100/mywebex/default.do?nomenu=true&siteurl=educationnorthwest&service=6&rnd=0.1745258731722794&main_url=https://educationnorthwest.webex.com/ec3100/eventcenter/event/eventAction.do?theAction%3Ddetail%26confViewID%3D3293455916%26%26EMK%3D4832534b00000002359d0ced5a8013f5ac49e11d8d7d24fb25a2d109af5ee4d1f96288e4d4a072e1%26%26encryptTicket%3DSDJTSwAAAAJdI0XBr0n08w0nmwPvZUpKusg-8KwAI6lebJ3ZDOlh3w2%26%26siteurl%3Deducationnorthwest
https://educationnorthwest.webex.com/mw3100/mywebex/default.do?nomenu=true&siteurl=educationnorthwest&service=6&rnd=0.1745258731722794&main_url=https://educationnorthwest.webex.com/ec3100/eventcenter/event/eventAction.do?theAction%3Ddetail%26confViewID%3D3293455916%26%26EMK%3D4832534b00000002359d0ced5a8013f5ac49e11d8d7d24fb25a2d109af5ee4d1f96288e4d4a072e1%26%26encryptTicket%3DSDJTSwAAAAJdI0XBr0n08w0nmwPvZUpKusg-8KwAI6lebJ3ZDOlh3w2%26%26siteurl%3Deducationnorthwest
https://educationnorthwest.webex.com/mw3100/mywebex/default.do?nomenu=true&siteurl=educationnorthwest&service=6&rnd=0.1745258731722794&main_url=https://educationnorthwest.webex.com/ec3100/eventcenter/event/eventAction.do?theAction%3Ddetail%26confViewID%3D3293455916%26%26EMK%3D4832534b00000002359d0ced5a8013f5ac49e11d8d7d24fb25a2d109af5ee4d1f96288e4d4a072e1%26%26encryptTicket%3DSDJTSwAAAAJdI0XBr0n08w0nmwPvZUpKusg-8KwAI6lebJ3ZDOlh3w2%26%26siteurl%3Deducationnorthwest


Contact 

Tim Blackburn 
tim.blackburn@educationnorthwest.org 
@blackburninated 
(503)275-9485 
 

mailto:tim.blackburn@educationnorthwest.org




Extra Materials 



From Familiar to Unfamiliar: 
Pre-Reading Scaffolds 

Predictive claims with scaffolded support in 
language, content and analytical practices ... 



Task Analysis 

What do we expect our students to know and be able to 
do?  
 
 
 
 
 
 
The task demands reveal where scaffolds and 
differentiation are required. 
 

Concepts Analytical 
Practices 

Language 
Demands 

Presenter
Presentation Notes
great example here:
https://drive.google.com/file/d/0B_8tTJz8H1huVUZ5bnpqZi1wclU/view?usp=sharing 



Pre Reading 
• Image Analysis 
• Word Play 
• Extended 

Anticipatory 
Guide 

• Rainbow Cloze 
Activity 

During Reading 
• Annotation Strategies 
• Vocabulary Rings 
• Double Entry Journal 
• Cause/Effect 

Organizer 
 

Post Reading 
• Compare 

Contrast 
Organizer for 
Argumentation 

• Rainbow Claims 
• Claims Self 

Evaluation 

Extending Language 
Development Opportunities … 

https://drive.google.com/file/d/0B_8tTJz8H1huVUZ5bnpqZi1wclU/view?usp=sharing
https://docs.google.com/document/d/1E7gLD9jDrFv0n7cAAO3Ho56-mlu6YIinvnQiOH8jrZI/edit
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huaE1iLVRXTWJNRWc/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huaE1iLVRXTWJNRWc/view?usp=sharing
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDozZDViMjU3YzE5NzEyNzMy
https://drive.google.com/file/d/0B_8tTJz8H1hua09BTXI1T2FTVk0/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1huNWZmM2xRcVJkRkE/view?usp=sharing
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDo3YzlmZDM4NTAyYjk0MDdi
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDo3YzlmZDM4NTAyYjk0MDdi
https://docs.google.com/a/oregonlearning.org/file/d/0B_8tTJz8H1huWUZBa1VGOTZrbFE/edit
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDoxZGY4MGQ2Nzc2NzI5NmM5
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDoxZGY4MGQ2Nzc2NzI5NmM5
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDoxZGY4MGQ2Nzc2NzI5NmM5
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxzb2NpYWxzdHVkaWVzaWNoc3xneDoxZGY4MGQ2Nzc2NzI5NmM5
https://drive.google.com/file/d/0B_8tTJz8H1hua0VCVWc2cnhPdVk/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1hueVVLdGMxM2JvME0/view?usp=sharing
https://drive.google.com/file/d/0B_8tTJz8H1hueVVLdGMxM2JvME0/view?usp=sharing

	Apprenticing in Complex Text:�Building Student Autonomy in �Grade Appropriate Text
	Welcome and Background
	Reflect
	Reflecting…
	Supporting our Students in Complex Text
	Slide Number 6
	Engage
	Text Complexity
	Slide Number 9
	Slide Number 10
	Problematizing ELD in an Era of New Standards
	Shifts
	Shifts
	Refining our Focus
	Slide Number 15
	Apply
	The Shifts in Action
	Review From our Last Session …
	 
	Classroom Snapshot
	Student Grouping
	Student Grouping
	Reading with Purpose
	Slide Number 24
	Reading with Purpose
	Reading with Purpose
	Dyad Reading
	Apprenticing in Complex Text 
	Extend
	Slide Number 30
	Slide Number 31
	Feedback Form
	Upcoming Webinars
	Contact
	Slide Number 35
	Extra Materials
	Slide Number 37
	Task Analysis
	Slide Number 39

